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ABSTRACT 

The authors were coBBissloned to study the nature of 
the training programs for two-year college English teachers, the 
feasibility of establishing such a prograa at the University of 
Texas, Austin, and the likelihood of placing graduates of such a 
prograa. The essential question of the study was considered to be 
what the leaders of Texas coBBunity colleges want and need in a 
teacher training pfograa. This docuaent is a report of the results of 
the study and an ansver to the question. (Author/SGM) 
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BACKOROUND 



In January, 1973> a Texas Senate Interim CoKDlttee on Public 

Junior Colleges published a significant study, The Open Boor, Or 

the Revolving Doon Vfhich Way Texas ? One of the most important 

findings of the study was the almost total absence in Texas of pro« 

grams specifically designed to prepare teachers for the Junior 

1 

college««in almost every subject area. The repoH recommended that 

the legiaiature fund programs, workshops, and institutes for training 

Jimior college teachers, particularly those oriented to preparing 

2 

teachers to work with disadvantaged students* 

Under the Joint sponsorship of the Dean of College of Humanities 
and the Department of English, The University of Texas at Austin, the 
authors were coonissioned to study the nature of the training programs 
for tvo^year college English teachers, the feasibility of establishing 
such a program at IfT-Austin, and the likelihood of placing graduates 
of such a program. The authors began the study in the summer of 1973i 
and they realized that one c^ueetion vas essential: What did the leaders 
in the Coamunity colleges of the state want and need in a teacher 
training program? 

To answer this question, a series of regional conferences with the ^ 
chairpersons of the coonunlty college English departments was planned. 
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Seven regional meetings vltb community college English department 
chairpersons were held in Texas City, Kilgore/ El Paso> Amarillo, 
Corpus Christi, and Austin*^ After these regional conferences, a state- 
vide conference was held in Austin to study the preliminary results* 

The dates and a list of the Institutions participating in the 
regional conferences is included in Appendix 1. In all, some kl 
Junior colleges of the state participated at these regional con«> 
ferences, often sending several representatives. It might be added 
that the meetings vere held on Friday afternoons, sometimes under 
difficult weather conditions • The response, the hospitality, and 
the enthusiasm of the Junior colleges at these meetings significantly 
indicated their concern with the establishment of ade^Luate teacher 
training programs for two-year college teachers* 

In addition to these conferences, the authors took active parts 
in the Southwest Regional Conference on English in the Two Year College, 
the Conference on College Teachers of English and several workshops 
with coomiunlty colleges at various sites throughout the state InAhe 
winter emd the spring months. They also attended this yearns Confer* 
ence on College Composition and Communication in Anaheim, California. 
As a result of all of these various meetings, the authors have con- 
tacted over 50 of the 60 Junior college chairpersons or their repre- 
sentatives throughout the state* Further, the authors discussed the 
findings embodied in this report with various national spokesmen for 



^In many respects this report is a correlation of the practical 
research done in the field by various participants in the regional and 
state conferences. The authore wish to thank the same seventy plus 
persons with whom they conferenced at the various meetings^ 



the Junior colleges and found general corroboration and acceptance of 
the Ideas. 

Junior College Growth* Nationally, this is a period of stabll* 
nation for the Junior college, rather than a period of expansion, 
Just as it is for the senior colleges and the universities. In a 
fev places, such as Miami -Dade In Florida, there has been a signl- * 
f leant drop in enrollments at community colleges. 

In Texas, however, this is not the case« For whatever the 
reason, Texas Jtmior colleges generally are still in a period of 
growth. In Dallas i for example, two new Junior colleges will be 
opened in the next two years. In Fort Worth, a new Junior college is 
being opened this fall. In Austin, the newly opened Junior college 
is expected to double or triple its present enrollment in the next 
year or so. In Houston, Uoustot^ Community College, in its first year 
of operation, enrolled 20,000 students. 

In Texas there is an urgent need for properly trained Junior 
college teachers. Almost without exception, the hiring officials of 
these Institutions express a distrust of traditional English graduate 
degree programs, with their bias toward literary research and spec* 
ialization. Everyone recognizes the need for special training pro- 
grams»no one at any meeting disagreed with this point. 

State and National Programs ♦ In Texas there are presently four 
graduate programs which specialize to a greater or lesser extent in 
preparing teachers for the two year college, Sam Houston State has a 
^U-hour graduate program designed to prepare Junior College teachers 
in eleven areas, one of which is English, It seems to be a successful 
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programi our conaalttee members Interviewed several graduates of the 
program and they seemed highly enthusiastic (for a description of the 
program see Appendix II), Unfortunately, the federal monies which 
supported the program are heing withdrawn and the program Is endangered, 
Texas A&M has a small program In this area, and probahly the largest pro- 
gram In the state is at East Texas State In Commerce, Mr, Fred Tarpley^s 
East Texas State program is summarized In Appendix III, A different con- 
cept, more an In-servlce than a pre-servlce program, Is that embodied 
In the Graduate Career Development Center for Community College Personnel 
In the Dallas-Fort Worth area, A consortium of Junior colleges in that 
area has agreed to work with UT-Arlington, North Texas State, and East 
Texas State to provide courses, workshops, and the like for the area 
junior colleges. This program^ with offices at UT-Arllngton, Is Just 
getting underway,* 

Nationally there have been many programs started for training the 
two year college English teacher. Some of these programs have been 
"Instant programs," thinly disguised attempts to place graduate students 
unsuccessful In finding Jobs at "more prestigious'* four year Institutions, 
In Michigan, the junior colleges joined together and boycotted all but 
two of these new programs (one of these accepted programs. Central 
Michlgan*s can be seen In Appendix IV), 

Some of the programs which see^n to have established good reputations 
are those at Ilxlnols State (Mr, Fred Kroeger, who organized It, spoke at 



*Three other graduate programs designed to prepare teachers for 
the two year college are in various stages of development at Texas A&I 
In Corpus Chrlstl, Texas Tech, and the University of Texas at Austin, 
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the University of Texee-Austin spring conference)! the University of 
Illinois, Chicago Campus; City College of New Yorkj and Central Michigan 
(for description of these programs, see Appendices V and VI)* Possibly 
the ittost established of all such prograas is that at Iowa, Mr, Clark, 
vho directs tlfie program presently, spoke at the UtT, Austin spring con- 
ference (for description of the Iowa program, see Appendix VII), The 
authors have talked with the directors of all but one of these programs, 

REVIEW OF NATIONAL TRENDS IN JUNIOR COLLEGE TRAINING PROGRAMS 

Several national studies have been made of what a graduate program 

designed to prepare two year college teachers should include. The so-called 

3 ^ 

"Tempe Report" in 1965 , the 1965 Weingarten and Kroeger survey of 239 

Jtmior colleges and resultant study , and especially the I969 survey of 

5 

3,000 questionnaires from 253 Junior colleges are the three most 
prominent. In this last survey, asked to select five things most needed 
to improve instruction, at least 2^^ of the teachers responding checked 
the items presented in figure I, 

As a result of these three earlier studies, the College Composition 
emd Commimication Executive Committee authorized the development of 
a set of guidelines for Junior college English teacher training programs. 
They were eventually adopted and appeared in the October, 1971, issue of 
College Composition and Comuunication, pp, 303*313 • ^ ^ 
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FIGURE 1 1 AREAS OP PREPARATION MOST NEEDED 
(WORTHEN & SHUORUE, I969) 

ZtM P«rcenUge of H#iponits LUtlng 

Item Moat Needed 

Techniques of teaching coapos it ion 
Viiriety in teaching techniques 
Defining and measuring relevant course 

objectives 
Breadth in related academic subjects > 

such as history I sociology, political 

science, philosophy 
Knowledge of how to teach reading as a 

basic skill (as contrasted to teaching 

critical reading or understanding 

literature) 
Characteristics of Junior college students 
Psychology of interpersonal relations 
Knovledge of psychological learning theory 
Courses in literature 
Currlculun developiuent and articulation 



These :guidelines have generally served as the basis for most of 
the recently established programs throughout the countly. The items 
listed immediately above appear on p# 2 of the guidelines and are to 
be interpreted as the sort of training which a typical Junior college 
teacher with a traditional M.A. in English might want as a supplement. 
CORRELATION OF NATIONAL AND LOCAL CONCERNS 



To check the applicability of these national criteria to the local 
Texas situation, the authors asked the representatives at the regional con- 
ferences what they thought of the national guidelines. The overwhelming 
majority heavily endorsed them. 

A more detailed reading of the local situation is reflected in 
Figure II given on the following page. The figxire attempts to repro- 
duce the frequency with which a particular Item was actually discussed 
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37 
31 
28 
26 

25 
25 



FIGURE 11: ITEMS DISCUSSED AT THE SEVEN REGIONAL CONFEREHCES^ 



Teaching RhetoHc 

and Composition . 
Reading Skills 
Communication Approach 

and Skills 
Media 5 Use of Media 

in Teaching 
Business English 
Characteristics of 

Junior College fi 

JC V students 
Interpersonal 

Relations 
Broad Interdiscip* 

linary Training 
Speech Courses 
Education Courses 
H.A. plus program 
Technical Writing 
ESL, EFL 

Curriculum Development 

fi Research 
Flexibility in 
teacher in JC 
Internship required ' 
Teaching Techniques 
Course Objectives 
Affective Domain 
Dialectology 
Literature 
Diagnostic Testing 
Grad ing Techn iques 
Sociology of Min- 
orities 
Learning Vheory 



Counseling 
|Lirtgulstics 
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discussion -by more than one- participant- or discussion ■ rHl|ISI=^ 



„,,BiBilil?1li*'P^^-^ paMidipahts' of at least five minutes. A "No" in3Tcates fi|i 
|l|||;||^||fjp«|:-parti^^ responded to an item Vfith I'De^initely Kot," 
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in the eeven regional conferences. The items are Hated in order of 
descending frequency* 0))viou8lyi many of the partici|>ant8 at the 
neetings would favor some of the topics not discussed at their par** 
ticular meeting. 

If one compares the national and local concerns reflected in 
figures I and II I it is obvious that most of the local concerns reflect 
national concerns* Hoveverv^ fw concerns seem to he particular to 
Texas or the Southwest, The concern with the sociology of minority 
groups and dialectology seems regional. The distrust of linguistics 
(i.e«> transformational graamar) seems not to reflect a national concern. 

Figure II simply reflects the frequency with which items were d is* 
cussed and not the actual time spent in discussion. And the local 
concern with composition and rhetoric (which reflects the rational concern) 
waS| in facti in every conference the primary topic of conversation. The 
authors were surprised at the emphasis placed by the junior college 
teachers upon their lack of preparation in teaching c<^os it ion. Mr. . 
Kinneavy asked why such an emphasis was so inordinate in the discussion 
at Corpus Christi. In response, Ms* Aileen Creightoni chairperson of 
the Del Mar English Department, gave the following figures for enrollment 
in their English courses (see Figure III). In the chart, the courses 
have the following meanings: 601a is the normal course in freshman 
composition; 302 is the remedial composition course; 6o6 is the devel* 
opmental course in composition, given to those who do not qualify for 
the 302 remedial course. 



FIGURE Hit ENROUMENTS IN FRESHMAN ENGLISH COURSES 

AT DEL MAR JUNIOR COLLEGE, CORPUS CHRISTI 



601a 



»*35 



606 



Total 



1973 
1972 
1971 
1970 



1267 
1118 
1186 
13»*6 




156 
168 
Ikk 

79 



1858 
1671 
1770 
1772 



By contrast only about one-third of these numbers enrolled in soph- 
more literature courses. In effect, the Junior college is concerned with 
c<»npo8ition courses about three times as much as it is with literature 



IndlvJ.dual item which did not recur from meeting to meeting were 
often interesting. There was a strong concern with values, personal 
and social, at the Mountain View meeting. Self-expression of the student 
was a predominant concern at the Mountain View and Corpus Christi meetings, 
although it was implicit in many other die ouss ions . Training for handling 
the writing laboratory was a strong issue at one conference. Again and 
again various teachers expressed an interest in q^uite specific types of 
literature courses: mythology , the Bible as literature, science fiction^ 
the film as literature, Chaucer, etc. 

In conclusion, it might be reemphasized that the presence or absence, 
of specific items at the various conferences does not necessarily reflect 
local concerns in a statistical manner • The discussions were all (luite > 
open> frec-vheeling and unstructured! In conse(juencei some topics of 
aajor lirjportance were simply bypassed* Nonetheless^ the requrreat 
,th^e$ se^ important* Certainly, eveiyone agreed that our tr^itional 



courses • 
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English teacher training prograas did not adequately prepare the pros- 
pective Junior college teacher for the realities of teaching in the 
tvo year college environment/ 
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APPENDIX 1 



CHRONOLOOICAL SEQUENCE OP RBSEABCK 



Jan., 1973 Texas State Legislature Publication ^ Open 
Door or the Revolving^ fioc^ ' 

Apr. 5-7, 1973 CCCC in New Orleans . ' ' 

Oct. 1973 Southwest Regional Conference 011 Englihh tn the 
Two Year College . Dallas . 

Oct. 19, 1973 Regional . Conference at College of the Mainland , 
Texas City (Institutions : Maihland, Northeast 
Harris, Alvin, Galveston, Houston, Lee, Wharton, 
Brazosport, San Jacinto, Saa Houston). Mr. Kline 
chaired the meeting. . . 

Oct. 26, 1973 Reglpnal Conference at Mounta in Viev> Dallas # 
(Institutions J Mountain Ylew^ Rangeri Tarrant 
County South, El Centro, Weatherford, Henderson, 
Cooke, Eastfleld, McLennan). Mr# Klnneavy 
chaired the conference # 

Nov. 2, 1973 Regional Conference at Kilgore . (Institutions t 

Jacksorivlllei Panola, Henderson, Texarkana, Tyler, 
Angelina)* Mr. Huff chaired the conference* 

Nov., 1973 Regional Conference si El Paso (Institutions! El 
Paso, UTEP). Mr. Boley chaired the conference* 

Nov. 9, 1973 Regional Conference at AmarlUo . (Institutional 
Amarlllo, Vernon). Mr* Kinneftvy chaired the 
conference* 

Nov* 16, 1973 Regional Conference at Corpus Christl . (Institutions t 
Del Mar, Beevllle) . Mr, Klnneavy chaired the 
conference. 

Feb. 1, 197 If Re gional Conference at Austin. (Institutions j 

Austin, San Antonio, Teazle, Southwest Texas, St. 
Philip^s, Central Texas, Bllnn*by correspondence) . 
Mr* Huff, Mr. Klnneavy, Mr* Kline presided. 

Mar* 1, I97I* Conference on College Teachers of English , Dallas* 

Apr* 1**6, 197^ CCCC at Anaheim * Mr* Klnneavy, Mr* Kline attended 
JC sections. 

fk^f4^t$^ Statewide Meet ^ JO Ohairpersons at Austin * Mr* Huff, 



APPENDIX II 



SAM HOUSTON STATE UNIVEBSm 
COMMUNITY JUNIOR COLLBSOB GRADUATE PROGRAM 



Th© U.S. Department of Health, Educatlotti and Welfare has awarded Sam 
Houston State University vith fellowship support in a specialized 
grant program designed to prepare comamnity Junior college teachers in 
the following fields j 

Biology English 

Physics * Oovemaent 

Mathematics History 
Business Administration 

This is a 5|i-hour Master's degree program which Includes 30 hours of course- 
york and a 6-hour thesis in the major field (except for the Master of Bus- 
iness Adminiatration degree which requires 36 hours of coursework in the 
aajor field in. lieu of a thesis), 6 hours of internship experience, and 
12 hours of specialiaed courses in Community Junior College Education. Upon 
completion of this program, the student would be awarded the Master of 
Arts, the Master of Science, or the Master of Business Administration degree. 

Pros:|e6tive applicants should take note of the fact that the internship 1 
experience which is scheduled for the fall semester of the second year 
reqtuires the student t<S teach for a full semester on the campus of a 
cooperating Junior college. In order to fulfill this requirement it may 
become necessary for. the student to relocate for that semester* > 



Stipends I 

First 12 months (September 1972-August I973): $250 per month plus 
a 12-month allowance of $500 for each dependent. 

Last 9 months (September 1973-May 1971*) j $267 per month plus a 
9-fflonth allowance of $375 for each dependent. 

All fees and tuition are paidv for. those in the program. 
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APPENDIX III 



EAST. TEXAS STATE UNIVBRSnY 60-H0im POST»MASTER' 8 PROGRAM 
IN THE COLLBOE TEACHINO OF ENOLISH 



With the Increased pressure on Junior 
and senior colleges to employ faculty 
with at least 6o semester hours of 
graduate study, East Texas State Uni- 
versity offers a 6o-hour program in 
English for those who do not wish to 
earn the doctorate. Completion of 
this program is officially indicated on 
the student's transcript. 



In addition to university requirements 
the student con^letesi 



An M.A. in English-*plu8 30 
semester hours of additional 
graduate course work. 



2. Of these, 18 semester hours 
and the M.A. thesis must be 
in one field of concentra- 
tionj British, American, or 
Comparative Literature i Lan- 
. guage and Linguistics ; or 
Genre Study. 

3* 30 additional semester hours 
must be in other English 
fields or in cognate subjects j 
and in English Education. 

k, 6 semester hours must be 

from the College of Education. 

5« A comprehensive examination 
at the end of course vork. 



APPENDIX IV 

Central Michigan Univereity 
Training Prograa for Preparing 
Two-Year College English Teachers 

X. Traditional requirements (1$ seaester hours) 

Seminars and traditional courses in English vith a course in language and 
linguistics strongly rec<»nnended. 

It is recoauaended that students elect courses in American Literature, 
contemporary American and British literature, children's literature, 
comparative literature language and linguistics, and c<»apo8ition and 
rhetoric. 

Examples of the kinds of courses that would be acceptable on the program 
are listed below. However, these represent only a portion of the 
Department's offerings and students are not restricted to these courses. 

In the area of compostlon and rhetoric the Department offers courses in 
Classical and Modem Rhetoric, a graduate level cwaposition, a seminar 
in argumentation ^^^^^fi^^ a survey of the research in composition 

and the relationship of English to media discourse, as well as an ad- 
vanced methods course in the problems of teaching English. In the area 
of language and linguistics students may elect from courses in Modem 
linguistic theory, an advanced seminar in English linguistics and a 
methods course in teaching English to speakers of other 3Languages. In 
the area of literature students may select from seminars in major American, 
British and world writers, courses in contemporary poetry, the English 
classics, and children's literature, and advanced seminars in English, 
American, world and children's literature, 

II. Professional reqiuirements (12 semester hours) 

A. English 519> Teaching of Composition (3 semester hours) 

The purpose of this course is to train students in the teaching of 
composition,, which will comprise at least fifty percent of their teaching 
load in the community college, Kaphas is is placed on the various approaches 
and levels of the teaching of writing from work with basic literacy 
to technical writing to composition for transfer students. Attention 
is given to teohnl<iues of paper evaluation and the use of individual con- 
ference time with composition students of various levels. Various 
methods of teaching composition, pre-wrlting strategies and e, review 
of current research in composition are also a part of this course. The 
student will bf cOuf rented with the systems approach td- piipction and a /^-: 

. trained lA the Writing of behavioral objectives, The o|pdrt^iiy to - ; - 
devei6j> multi-media materials foi* the teaching of all coouiujii^ati'on ''^^-H-^J^K''---^^^-: 

■ : /■ edurser vEPb^^provM^/'^^*^ 
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to social and tnlwority dialecteM-Black English, Chicane and JHierto Rican 
Spanish--a8 they relate to ''accepted" American English • Students will 
discuss some of the attitudes and loyths about dialects, debate the 
problem of dialects and bllingualism, and learn the methods of dialect 
research # The course vill focus upon the pedagogical implications 
of linguistic orientation as will as its implications for general and 
non-verbal communication* 

0* Internship I English 719i Teaching Internship in a Two-Year College 
(6 semester hours) 

Fundamental to the internship is the experience of total immersion 
in the community college . The intern leaves the university community and 
enters the ccmmunity of the two-year college where he has full respon- 
sibility for at least one class and for which he receives remuneration* 
In essence, he becomes a part-time Instructor in the community college, 
an approach to the apprenticeship that differs radically frcxn practice 
teaching. However, unlike the part-time instructor, the intern's 
semester in the community college is designed to be a rich educational 
experience. The intern vlll be assigned to a master teacher who vill 
assume the responsibility, in cooperation with the director of the 
program, for planning this experience for the intern* 

III. Cognate requirements (9 semester hours) 

A. Secondary Education 655, The Community College (3 semester hours) 

The purpose of this course is to introduce students to the concept, 
of the two-year college. The student will engage in a seminar in which 
he will read and discuss the history, the sociology, the purposes and 
responsibility of the community college. Special attention will be 
given to the nature of the community college student and what this 
implies for the teaching of English in the two-year college. Visita- 
tions and observations of English classes in near-by community colleges 
will be a vital part of the program. This course is seen as the core 
of the professional training since it will provide the context and 
orientation for all the other professional courses. Thus, it should be 
taken in the student's first term of graduate work. 

B» Secondary Education J^^i, Analysis of Reading Problems (3 semester hours) 

T^^ objective of thle course is to provide practical experience in 
the diagnosis and treatment of individual reading problems. Students 
will have the opportunity to make a detailed and individual analysis 
and recommend treatment for a college student vith a reading handicap. 
In the course .the student will explore some of the causes of reading 
disabilities, attempt to define reading disabilities, iearn to determine 
reading levels and to understand the meaning of reading expectancy*, tie 
irili study the role of the psyeoliftfjuistlc atiiitieis o)f percept ioftj 
visual memory, auditory perception and attention span ih reading. He^ 
will be introduced* to the nature of diagnosis, iihe gen^r'al principles of 
iAdiViauai-liiigrtoeis and diagnostic interpretation, will' ^tudy di- , 




ing rate I auditory porceptloA> attention 8pan| reading compreheneloni 
reading rate and vocabulary development • He will have the opportunity 
to construct! use and interpret Infonaal reading inventoriest The 
course will culminate in the writing, of a case study which includes 
the construction of a student profile based on test results • He will 
then develop an individual reading plan to weet the needs of students 
as shown in the diagnosis « 

Cv An elective in psychology^ sociologyi or history (3 semester hours) 

It is recoimended that students elect courses such as the sociology 
of urban areas> sociology of cultural minorities i learning theory > per<» 
sonality theory, small group motivationi Black history^ Mexican historyi 
etc. 



APPETIDIX V 



18 hrs. 



University of lUinois— Cbicago Campus 
COMMUNm COLLBOB TEACHING PROGRAM j OPTION B 
(33 hours including a ninlauu of 16 in Snglish) 

This program is only one of several options available to prospective 
coanBunity college teachers, and like all our other master's programs, this 
program assumes a sound undergraduate English major. It is both restric- 
tive and flexible in that beyond the required courses almost any combina- 
tion of suggested courses may be made. 

Required English Courses! 

Eng. 39a Modem Theories of Rhetoric . 3 hrs.) 

Eng. 395 Problems in Teaching English 3 hrs. 

Eng. 3^1 Descriptive Linguistics 3 hrs.! 

Nine additional hours in English at the 1*00 9 hrs< 
level 

Required Complementary Courses 1 

H.Ed. 472 The Canmunity College 3 hrs.) 

Eng. U91 Internship 3 hrs.! 

Soc . 369 Psychology &wSociology of 

Community College 3 hrs.l 

psychology of language 3 hrs.' 

Suggested} 

Ed. 303 Practicum in Reading 3 hrs.; 

Ed. I1O5 Psychology of Teaching Reading 3 hrs.! 
Ed. 308 Teaching Adults to Read 3 hrs, 

Inst* Med. 1*35 Instructional System Developmt. 3 hrs.' 



9 hrs. 



6 hrs* 



APPENDIX V:^ 
The City College of New York 
MASTER'S DBOREE IN THE TEACHINO OP COLLEGE ENGLISH 



Designed for (1) Those who plan to go Into Junior or comnunity college 

teaching. 

(2) Those who plan to continue with a Ph.D. or Doctorate 
of Arte degree for Junior or senior college teaching. 



Description of the Profyam t 



9 credits of Pedagogy 
(all under a master 
teacher) 



1750 Introduction to the teaching of 
of Basic Writing and Literature 
courses. 

1751 Work in the Writing Center as a 
tutor. 

1752 Designing of a Basic Writing course. 



9 credits of Linguistics 1760 English syntax 

1761 Social Dialects 



6 credits of American 
Studies 



15 credits 



17^ Semantics 

1773-177'* Readings in American Liter* 
ature against their social, poll* 
tical, and historical backgrounds 

(a) In Literature (for the student 
planning to continue with the 
traditional Ph.D.) 

(b) In Humanistic Studies (for the 
student who wishes to pursue 
individually tailored inter- 
disciplinary programs) 



Totalt 13 courses for 39 credits 
Some Exceptional Features ; 

Small classes and tutorial work 
Actual teaching of college students 

Special handling of special needs each student will have an 
advisor ' 

Job possibilities within the New York City and other urban areas 



Costs 



$1*5/ individual credit; or $1*50/15 credits per semester 



Pinanoial Aid > Tuition waivers 

§6&ie Halted number of grants and fellowships 



APPEWDK VII 
The University of lova Progrew 



This program is designed specifically for the person vlth a strong 
undergraduate major in English vho vishes to prepare himself to teach in a 
tvd-ycar college i Upon successful completion of the program^ the student 
viU receive the degrees of Master of Arts in Englishi and of Specialist 
in £ducation« Both are nonthesis degreesi but a research paper is required 
for the ED*S. 

PROQRAM OF STUD Y 

(A student with strong undergraduate preparation comparable to any of the 
courses lieted below may > in consultation with the director of the pro- 
gram^ substitute other appropriate courses.) 

Courses ^ Semester Hours 

Blectives in areas of the student's choice *1^10 
Introduction to Linguistics 3 
Literature t 

Studies in Genre: Fiction (or Poetry or Drama) 3 
Blectives U2 
Writing: 

Advanced Expository Writing 3 
Colloquium: Teaching Freshman Composition 3 
Professional Courses : 

Introduction to Junior College Teaching 1 
Teaching in a Writing Laboratory 2 
Teaching in a Reading Laboratory ^ 
The Community College 3 
Problems of Adult Learning ft 
Seminar: English in the Two-Year College 2 
Colloquium: English in the Tvo^Year College 2 
Intern Seminar Arr» 
One-Semester Teaching ^Internship at a Two-Year 

College 9 
Educational Specialist Research Project 3 



Total 60 

Prior to the semester of Teaching Intemshipi each student vill make a number 
of special preparations for that semester's work* He vill be able to earn up 
to six hours of credit for these preparations if he chooses. 

For the semester of the Teaching Internship^ the student will teach a half- 
time load and vill be paid a one-quarter-time salary by the tvo-year college 
in vhich he interns * 

UNIVERSITY WtM 
L6S ANGELES 



